[bookmark: _GoBack]On the occasion of my retirement from Northwestern University, I expressed the hope that the profession would actively consider seven big ideas that should guide research and practice.  In my new position at the Thornton School at the University of Southern California, I continue to refine my thinking about these and do so for this conference with an eye toward what might be termed, “popular music pedagogy.”  My big ideas are noted below:

1. My first big idea is the consideration of teaching as a blend of constructivist approaches and direct instruction that values student-centered work primarily as evidence of learning.
2. Related to this, I believe a big idea in music education is the development of personal philosophies of music teaching and learning that place creative thinking in music as a central tenant
3. Another big idea for me is interdisciplinary connections between music and a host of allied fields in the arts and in other disciplines as well
4. From an evaluation perspective, a fourth big idea in music education for me is embedded and student-centered assessment that involves more sophisticated and often more complicated evidence for music learning; 
5. Turning to more broadly conceived big ideas, a complete rethink of who we teach is now upon us as never before.  Somehow we must find ways to balance our attention between those students that show interest in what we call traditional ensembles such as various forms of bands, orchestras and choruses that celebrate the great Western art music tradition with more alternative ensembles and classes that expand music horizons. 
6. Of course, this relates to more sophisticated thinking about what we teach.  The whole question of the role of vernacular and world musics as partners with our great Western art music is perhaps the most critical curriculum issue we face today.   Lest you imagine I am advocating for abandoning the music of Brahms and the Chicago Symphony for the music of Beyoncé and Cold Play, let me assure you that that is hardly my intent.  Rather, the heart of this big idea is just the opposite—to better understanding Brahms and the performances of the CSO because we must do a better job in understanding the value of Beyoncé, Cold Play and hundreds of other carefully chosen artists that represent the complicated contexts of todays’ music.  
7. Finally, where we teach is so important.  This is driven, in part, by the technological advances that we now experience and the future technology that we can only barely imagine. 

For my paper at Modern Band Rockfest and Symposium 2015 in Fort Collins, I propose to address each of these seven in relation to the development of solid popular music pedagogy in college and university teacher preparation.  I will make the case that to do this honestly and authentically requires careful thinking about popular music teaching in context with the complex traditions of classical western art music and non-Western musics from around the world.
From this conceptual base I will propose a reconceptualization of music teacher education that will be rich with multiple pathways for music making in schools.  I will do so by suggesting that the current system of music methods course be redesigned with strong links to field work and with ties to the development of creative products that are rooted in composition, improvisation, creative performance and music listening.
I will end my paper with a strong endorsement of the spirit behind the recent task force manifesto for curriculum change that was presented at the recent College Music Society’s national meeting in St. Louis. 
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